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School context 

The academy is a larger than average comprehensive school serving an area of very significant social 

disadvantage.   The majority of students are of White British heritage.  There are many more boys than 

girls.  More than half the students are eligible for the government’s pupil premium funding and the number 

with special educational needs or disabilities is above the national average.  Students’ attainment on entry 

is significantly below national expectations.  Formerly a community school, it became an academy in 2008 

with a partnership of three sponsors: the Oxford Diocesan Board of Education, the Beecroft Trust and 

Oxford Brookes University.  This is its first SIAMS inspection.  There is a history of high staff turnover.  

The current principal has been in post since the spring of 2014.  

The distinctiveness and effectiveness of The Oxford Academy as a Church of England school 

are satisfactory 

• Relentless, tireless and passionate commitment to social justice and service, understood by some as 

the outworking of their Christian faith, is making a significantly positive difference to the life chances 

and choices of the academy’s students. 

• Values of respect, determination, aspiration and responsibility are described in documentation as 

Christian.  They have a positive impact on students’ personal development and academic endeavours.  

• The history of and mutual respect within the partnership of sponsors condition the impact of the 

Church of England’s influence on the way the academy defines and expresses its character.  

Areas to improve 
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• As a mark of inclusivity, be prepared to acknowledge explicitly that the clear commitment to social 

justice and service reflects the teachings of the Christian Gospel as well as other motivations. 

• Review and improve arrangements for collective worship so that it meets statutory requirements in 

context-appropriate ways and creates opportunities for student leadership. 

• In order to be clear and consistent, ensure that a shared understanding of the academy’s mission and 

values is reflected in all initiatives undertaken in response to emerging issues and aspirations. 

• Ensure the changing arrangements for religious education (RE) in Key Stage 4 enable all students to 

continue to be challenged and make progress in their understanding of religion and its influence in the 

world. 

 

The school, through its distinctive Christian character, is good at meeting the needs of all 

learners 

The Oxford Academy works tirelessly and relentlessly to make the best educational and pastoral provision 

available for its students.  This is the result of a shared sense of social justice and service.  For some 

sponsors, governors, leaders, staff and volunteers this is the outworking of their Christian beliefs.  This is 

expressed through values, promoted as Christian values, which are strongly relevant to the context.  They 

inform the work of staff and influence the responses of students because they understand their significance 

and impact.  The links with biblical teachings are less well understood which is a reason why the grade for 

this question is not better.  However, their existence means some students acknowledge the academy is 

‘based on Christianity’.  This understanding is helped by aspects of RE.  Through the subject students also 

come to understand that these and other values are shared by people of other faiths and of no faith.  This 

strengthens their understanding of the value of respect and the academy’s commitment to the value of all 

people.  They recognise the significance of RE in helping them understand diversity and difference, 

preparing them for life in the wider world.  A focus on mutual respect has a positive influence on 

behaviour and relationships.  Students feel safe in an environment where there is little bullying.  

Encouraging determination and aspiration has improved attitudes to learning and students understand the 

need to take responsibility for themselves.  Some students, for example, welcome the opportunity to 

create ‘passports’ which inform teachers of their particular learning concerns so appropriate provision is 

made in lessons.   Some need more support and guidance.  As a consequence, the academy takes 

responsibility on their behalf.  For example, students and their families are helped by the academy’s 

welfare team, available all year round.  This and other strategies, such as a counselling service, are used to 

create tailored support which prevents the need for students to be excluded.  Attendance has improved 

because the academy sends a bus to collect students who have failed to turn up by 9.00am.  In order to 

maximise opportunities for learning, the academy is open for additional study in the evening.  Bus 

transport enables students to access this provision.  Planning for a ‘personal skills development 

programme’, which addresses spiritual, moral, social and cultural (SMSC) development, is in place.  It does 

not significantly acknowledge links between religious beliefs and affiliations and the themes addressed.  
Rigorous assessment, tracking of progress, innovatively flexible grouping arrangements and good teaching 

are improving standards which has been the highest of priorities.  Students are appreciative of the care and 

support the academy provides.  Some talk of how transformative this has been.  Some, who choose an 

alternative post-16 way forward, have been extremely grateful for the welcome back they have received 

when they realise they have made the wrong choice.  Post-16 provision is varied, catering for a wide range 

of needs.  It involves a number of local institutions and offers an extensive vocational programme as well 

as academic study.  This means a very large number of learners are registered in the sixth form.  Students’ 

learning is enriched through a wide variety of community links.  One initiative, creating links between 

students and older members of the community, has had a life-changing impact for some, from both age 

groups, who took part.  Students value the mentoring support some of them receive from members of the 

local Schools Chaplaincy Team.  Whether they are motivated by Christian or other beliefs, people who 

work or volunteer in this academy share a passionate commitment to improving the life chances and 

choices of learners.  In this community, where the aspirations of many have been low, what the academy 

does in response to this commitment is making a significantly positive difference. 

The impact of collective worship on the school community is inadequate 

It is not possible to make a secure judgement about the difference collective worship makes to the 

academy community.  This is because evidence of an organised system of monitoring and evaluating its 
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impact was not available.  Although opportunities for reflection are said to be built into each day, 

discussions with students and adults during the inspection gave an inconsistent picture.  Clergy have been 

involved in the celebration of Christmas and Easter within the academy.  However, students are unable to 

talk about these and other worship occasions as reflecting Christian beliefs and traditions. Information 

available reveals no agreed and consistently applied policy and format for worship in different contexts.  

There is no evidence of strategic leadership or opportunities for students to take any responsibility for 

worship.  Planning for the next academic year includes an ‘assembly strand’ but this sets out only the 

content to be covered.  It is not referenced to Christian, or other religious, teachings or traditions.  There 

is no documentation to indicate how this will be addressed in a way that might be understood to have the 

characteristics of worship appropriate in the academy’s context.  The vicar and two members of staff value 

highly a weekly meeting for shared Christian prayer. 

The effectiveness of the religious education is good 

The RE department is led by an enthusiastic specialist teacher who is supported by other well-qualified 

colleagues.  Their experience has enabled them to create a course which students say helps broaden and 

deepen their understanding of the world.  Teachers use a good variety of strategies to engage learners. 

They develop skills of reflection, enquiry and evaluation.  Students in Key Stage 4 speak positively about 

the value of what they learn about Christianity and other religions.  They appreciate how the course 

relates to the challenges of life, encourages them to think for themselves and understand the perspectives 

of others.  It makes a good contribution to their SMSC development.  They learn first-hand about 

Christian beliefs when local clergy and members of the Schools Chaplaincy Team contribute to lessons.  

Students who have been able to attend external religious studies (RS) conferences such as ‘God and the 

big bang’ value how this extends their learning.  Although some of them say that the work in Key Stage 3 

is insufficiently challenging, they recognise progression in the course and in their learning.  Good marking, 

together with regular and rigorous tracking of progress, enables students to understand how well they are 

doing.  Teachers adjust their teaching in response to the results of key assessment tasks.  Students 

understand the value of this process. They make good progress.  Results in former years, when only small 

numbers of students studied for a RS GCSE, were good.  The head of RE is an examiner for GCSE. This 
experience enables the department to prepare students well with examination skills.  It also helps them 

predict with confidence grades for the current Year 11 students, all of whom are undertaking an externally 

accredited course.  Governors have decided to make RE an option subject again.  At the time of 

inspection, the nature of the subject for non-exam candidates within this new arrangement is uncertain.   

The effectiveness of the leadership and management of the school as a church school is 
satisfactory 

The Diocese of Oxford is one in a partnership of three sponsors.  All the sponsors share a strong 

commitment to the academy’s potential for transforming the lives of its students and, through them, the 

wider community.  They bring to the academy a highly valuable combination of resources and areas of 

expertise.  They, together with governors, leaders and staff, are motivated by an empowering sense of 

social justice and service.  This does not arise from and is not informed by the beliefs and teachings of 

Christianity for everyone involved.  Respect for this diversity of views and the integrity of all partners is 

important to the success of the academy.  However, it has resulted in a hesitancy to be publically explicit 

about how the shared aspirations are, for some, the living out of their Christian beliefs in this context.  

This is despite the academy’s commitment to inclusivity.  Related to this is inadequate strategic leadership 

for collective worship.  In its present form it does not meet statutory requirements.  RE currently has the 

status of an examination subject for all students but its nature for the majority in the future is uncertain.  

Values (respect, determination, aspiration and responsibility) which clearly and beneficially underpin the 

work of the academy at all levels are seen by all to be relevant.  They are partnered with others 

(forgiveness, endurance, hope and justice) which have been illustrated using biblical quotations.  Where 

these are made known, students and staff understand the links between the aspirations of the academy 

and the teachings of Christianity.  Leaders delegate responsibilities to paid and volunteer colleagues 

drawing on their particular interests and areas of expertise.  This helps their professional development and 

encourages their commitment to the academy.  However, it leads to inconsistencies in the way the vision 

and mission of the academy are reflected in documentation.  Several important initiatives, including the 

personal skills development programme and the community strategy, do not specifically take account of 

the academy’s partial Christian foundation or its own stated Christian values.  Local clergy and members 

of the Schools Chaplaincy Team provide a well-respected Christian presence in the academy.  However, 
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the impact of this involvement on increased awareness and understanding of Christianity is limited.  The 

life and learning opportunities within the academy are significantly enriched by the variety of strong 

community links. The limited focus on a vision for the academy as distinctively Christian does not diminish 

the sense of passionate and vocational commitment in leaders, staff and volunteers.  They go to 

extraordinary lengths to ensure that all students, and sometimes their families, are supported and guided 

in ways which help them to achieve their potential.  The headteacher’s belief in the ‘power of education to 

change lives’ is reflected throughout all elements of the academy.  Despite being recognised as one of the 

most improved schools in the country, there is no sense of complacency about work still to be done. 
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